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Hu, G (2007). The Juggernaut of Chinese - English Bilingual Education. Multilingual Matters. 


The author of this article gave us two examples before he start the paper. These two examples show us what is happening and what non-language subject teachers are using English in classroom. One of the example he had use at the beginning is, a geography class taught by English. The teacher shows an English video of earthquakes, and asks students describe it in English. Then students would have a discussion in a group by using either English or Chinese, but when they present to the class, they need to use English to response teacher’s questions. These examples he pointed out, it shows how English was used successfully in teaching in bilingual education. The teachers are more focusing on content-based English language teaching. 

Also the author divided into four sections in the paper. The first he pointed out is overview of background against, is some historical backgrounds of why Chinese people using ELT in school. Second, education landscape, give more details about how current models use in school now. Specially, bilingual programs by two schools in Shanghai. Third, behind the bilingual education, the author would provide deeper thoughts in some academic discourses. Fourth, point out Bourdieu’s sociological theory. I believe this article will provide me a significant amount of information to use in my paper.

Zhang, E. and Adamson, B (2007). Implementing Language Policy: Lessons from Primary School English. (pp. 166-181).


This article the author have point out that why Chinese people taking bilingual education-English in China. The author had explained higher education determinant well-good employment. Many of Chinese students taking English class at Grade 3 (between age of 8 or 9) in primary schools. Chinese teachers were based on traditional teacher-dominated, knowledge transmitting, and grammar based pedagogy. The pedagogy reform chosen by the Ministry of Education was task-based language teaching (TBLT), which had achieved popularly in the 1900s. Also the article said about how TBLT in use in different level of curriculum by different teachers. So I believe that this article would help me a lots in my paper. It would give me more information of bilingual education in China.

Huang, B (2007). Teachers’ Perceptions of Chinese-English Bilingual Teaching in Guangxi. Clevedon, GBR, Multilingual Matters.


In this article the author use example in Guangxi, China to point out bilingual education has become a necessity for China’s education to face the world. To help China integrate into the global economy, most of the schools provide English-Chinese bilingual education. In here they had been argued that success or failure of bilingual teaching depends to a larger extent, on the teachers. For example, the pronunciation, how do a teacher deal with this, and how do they decide using what approaches, models, and textbook. The author had found out the solution of these problems. I think this would give me an advantage in my research paper, especially if I want to be a teacher in China.

Jiang, Q. and Liu, Q. (2007). EFL Education in Ethnic Minority Areas in Northwest China: An investigational Study in Gansu Province. Clevedon, GBR, Multilingual Matters.


The author had point out this; the reform is launched against the EFL education tradition, which overemphasizes the importance of grammar and vocabulary but understates the comprehensive linguistic competence of using EFL. I remember that when I was in China, my English class was so boring. The teacher was focusing only on grammar and vocabulary. In each class, she just talking to the whole class, we never had any activities in the class. In this article, the author said the new syllabus; EFL education is to develop learners’ comprehensive linguistic competence in foreign languages. So teachers are not just focus on grammar and vocabulary anymore. I’m sure this article would give me a significant of information that  I can use it in my paper, to support my topic Chinese-English bilingual education in China’s school.
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A scenario of an information technology class

Teacher: Boys and girls, we are going to give some presentation on
our study results, then we shall choose the best group. Are
you ready? Ok, please look at the rules.

[Teacher shows students a table with three budgets for assem-
bling a computer and three aspects of a presentation that will be
cualuated.]

First, let A give their presentation. He represents the inves-
tigation group of the computer of ¥6000.

Student A: Please look at our report. [Student A presents the group work.]
Ask some questions about it

Student D:  Can CPU be made in China now?

Student A:  Yes, the first CPU is LongXin.

Twish the report and reply can help you learn more. Thank
you!

Teacher: Thank A. What he said is wonderful. The second one is the
investigation group of the computer of ¥8000. B, please.

A summary of a geography class

Show the [English] video of earthquakes.
Ask student to describe [mainly in English] the carthquakes.
Show the [bilingual] Richter Scale of earthquake.

those earthquakes happen?
(5) Let students tell us the reason of earthquakes [either in English or in
Chinese],
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Introduction

Following China’s opening to the world and the launching of reforms
in the aftermath of the Cultural Revolution, it has experienced rapid eco-
nomic progress and has become increasingly active in globalization. As
noted in this volume, creating a workforce with a high degree of bilin-
gual competence in Chinese and English is viewed as highly desirable for
the economic development of the nation. Competence in the language has
become a crucial determinant for access to higher education inside and
outside China and well-paid employment, especially in the commercial
sector (Adamson, 2004; Dzau, 1990; Liu, 1995). As a result, English has
become deeply embedded in the curriculum in educational institutions as
well as the workplace and, increasingly, the modern culture of Chinese
people. National policy recognizes the contribution that the English lan-
guage can make to the realization of the Four Modernizations (the develop-
ment of agriculture, industry, technology, and defence), a target elucidated
by Deng Xiaoping in 1978, and to promoting the country’s international
status (Adamson, 2002; Lam, 2002). China’s entry into the WTO in 2001 and
winning the bid to host the 2008 Olympics created enormous interest in
learning English all over the country, and this is reflected in official policies
directed at schooling.

Primary and secondary schools have been tasked with making a major
contribution to the development of the bilingual workforce. While this has
long been true in the case of Chinese, the teaching of English was, until
recently, mainly confined to secondary schools. However, in the National
English Curriculum for Nine-year Compulsory Education, issued in 2001,
English was made a compulsory subject from at least Grade 3 (children
aged 8 or 9 years) in primary schools (Ministry of Education, 2001). A
concurrent policy stream was concerned with the quality of education.
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Introduction

DuetoChina’s increasing integration into the world, bilingual education
has become a necessity for China’s education to face the world, the future,
and modernization. English-Chinese (E-C) bilingual teaching” (using both
English and Chinese as mediums of instruction) has become a strategic
means for China to develop high-quality talents in order to integrate into
the global economy. In Guangxi, the autonomous region with the biggest
minority group, the Zhuang nationality, and one of the least developed
provinces/regions in China, it is widely believed that it is badly in need of
Guojixing Rencai [international talents] to develop its economy (Guangxi
University, 2003; Nie ef al,, 2003). To produce these talents, importance
has gradually been attached to the implementation of college E-C bilin-
gual teaching. E-C bilingual teachers play a decisive role in the push for
this form of teaching. Their attitudes toward and perceptions of the teach-
ing have great effect on both the teaching quality and students’ learning
outcome.

It can be argued that success or failure of E-C bilingual teaching de-
pends, to a larger extent, on the teachers. However, research on teachers’
attitudes toward and perceptions of this new phenomenon hardly exists
in the literature on E-C bilingual teaching, Therefore, empirical research is
needed urgently to find out how college E-C bilingual teachers perceive,
offer, and evaluate E-C bilingual teaching, how they see the relationship be-
tween E-C bilingual teaching and Guojixing Rencai, what policies have been
adopted for E-C bilingual teaching, what approaches, models, and text-
books are used, and what difficulties exist in implementing E-C bilingual
teaching. As Guangxi is chosen for my empirical research, it is also hoped
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Introduction

The linguistic development of bilingual students has been extensively
treated in the literature of the last three decades. Most research in this
field focuses either upon subtractive bilingual education for immigrants, or
upon additive bilingual education for some balanced o unbalanced bilin-
gual communities (Beardsmore, 1986; Grosjean, 1982; Hamers & Blanc,
1989; Huguet e al., 2000; Li, 1996; Milk, 1981; Purdie & Oliver, 1999;
Romaine, 1989; Scheu, 2000; Tucker, 1991; Zentella, 1981). Relatively lttle
literature, however, has been devoted to the trilingual education in those
communities in which English is taught as a FL but not spoken as L1 or L2
(Jan et al., 2005; Modood & May, 2001; Pluddemann, 1999; Webb, 1999). To
teach EFL in a trilingual context is very different from that in a bilingual
context because involvement of three languages makes EFL education in
a trilingual context all the more complex. This gives the very reason for
carrying out educational research on the former. Just as Cenoz and Jessner
(2000: iX) point out

Third language acquisition or TLA is a more complex phenomenon
thansecond language acquisition (SLA) because apart fromall the indi-
vidual and social factors that affect the latter, the process and product of
acquiring a second language can themselves potentially influences the
acquisition of a third. Third language learners have more experience at
their disposal than second language ones do, and have been found to
present more strategies and a higher level of metalinguistic awareness.




